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PREFACE

At a time when we can span the globe almost instantaneously by mechani-
cal means, distance must still be measured by alienation as well as by miles or
minutes. The distance from NASA Command Center to the moon is scarcely
imaginable, but in some ways it may be nearer than that between my house and
my neighbor's ten yards away. In spite of fantastic communication networks and
exploding possibilities for species-wide interaction, we may not be able to un-
derstand a passer-by when he asks for the time of day in another language. We
can pick up the phone and converse with a friend half a continent away, yet in a
chat with a Black down the street we may fail miserably to get through to each
other. A consciousness that alienation is a measure of distance is growing in
importance in today's world.

Becoming bilingual is one important process among many by which de-
alienation takes place, and this book about becoming bilingual is written for the
expatriate living and working where he needs another language in order to be at
ease. Dealienation, of course, is not the only motive for language learning,
There are utilitarian ones as well: better jobs, manipulation of people and pow-
er, ego-building and many others. People with such motives should also find
parts of this book useful, though their purposes are different from ours.

Hundreds of thousands of expatriates are residing in different countries of
the world: refugees, business men, government officials, Peace Corps volun-
teers, missionaries, scholars. Some expatriates remain perpetually, rigidly
alien and can never use anything but their mother tongue. Some find their alien
reactions softening as they become people of two worlds. Some become bilin-

gual.

For an adult, becoming bilingual takes time, effort and motivation. Itis a
serious matter. This book is for serious people--those who actually are or ex-
pect to be living in a language environment strange to them, and who are moti-
vated enough to take the time and effort necessary to learn.

Becoming Bilingual has been written to help people decrease the language
distance between themselves and their neighbors, and in so doing to help de-
crease other cultural distances as well, It seeks to help the alien understand
himself and the linguistic dimensions of his predicament, to deepen his know-
ledge of the nature of language and to show him some ways of undertaking seri-
ous language study as a resident abroad.

In preparing this book we have tried to be realistic. Since not every resi-
dent overseas will be able to take a high-powered, well-constructed language
course, we try to show such a person what he can do to make whatever oppor-
tunities he has as effective as possible for learning a language. Most people, of
course, are not going to learn without much effort put forth over a considerable
span of time, We try to show how that effort can be harnessed and how time can
be used to the best advantage.

We emphasize that the picture of language learning presented here is an
ideal. Most users will sample the suggestions and apply what he can where he
is. We suggest that he keep coming back for more ideas as he progresses in
language skill.



Our stimulus for writing this book came over several years of experience
in intensive summer sessions designed to orient prospective missionaries to the
task of learning another language. For all their linguistic failings, missionaries
probably put more conscious effort into second language acquisition than any
other single group of Western aliens in Asia and Africa today--and have been do-
ing so for several generations.

The prospective range of readers of this volume, however, goes far be-
yond the needs of missionaries. Any educated alien, dissatisfied with the lin-
guistic distance between himself and members of the community around him and
willing to work at reducing that distance, is a candidate for becoming bilingual.

Donald N. Larson and William A. Smalley
February, 1972



INTRODUCTION TO SPECIALISTS

0.0! Becoming Bilingual is not addressed primarily to language-oriented
specialists--linguists, language teachers or psychologists who study verbal be-
havior. For some of them, however, it may have some incidental usefulness
and it is with this in mind that this special introduction is written.

For years theories of language acquisition in children and of adults learn-
ing a second language have been hotly debated. In most instances discussion is
focused on other considerations than the controlled, experimental study of actual
language learning processes. Where controlled studies have been made, all too
often they have dealt with superficial and minute problems which have only mar-
ginal usefulness since they fall short of coming to grips with the psychology of
learning in any convincing fashion.

Skinner in Verbal Behavior2 extrapolated from observation of the behavior
of rats under experimental conditions to the language learning of humans. In
Chomsky's powerful attack on Skinner's viewsS a theory of the nature of language
is brought to bear upon the discussion of the nature of man's learning processes.
To us Chomsky's extrapolations seem far more satisfying than Skinner's since he
seems to handle the phenomena of language more adequately. The fact of our
linguistic bias was brought home to one of the authors in the comment of a psy-
chologist friend after one of Chomsky's talks: psycholinguists seem to be "all
linguist and not much psycho."

As anthropological linguists, the authors claim no insight into the psychol-
ogy of learning from other sources than impressionistic experience, the debate
over language learning and crash programs which has raged since World War II,
and our ethnolinguistic theories (which for the most part have other bases than
hard data on language acquisition).

Why then is this book offered to the public? Simply for the reason that in
spite of the lack of adequate theories of second language acquisition based on
hard empirical findings, most people have managed to learn two or more lan-
guages whenever contact made it necessary. Furthermore, practical experiences
teach much about the ways in which languages are learned, and linguistic and an-
thropological theories cast helpful light at many points along the way toward be-
coming bilingual, even if there is a lack of evidence which can be properly called
"proof.” Furthermore, the book is offered in response to the need and desire
for practical help as expressed by many people who are learning languages in ex-
patriate conditions.

It seems that there is no book which undertakes what we attempt to do in
Becoming Bilingual. We endeavor to present the learner with an integrated and
systematic treatment of his entire task, linguistic, cultural and practical, in
learning a new language abroad.

1Secr:ion numbers show the chapter before the decimal point (0. for Intro-
duction) and major subdivisions immediately after the decimal point. Subpoints
follow to the right: 1.11, 112, 113, 1.21, 1.22, etc.

;Skinner 1957
Chomsky 1959
vii



In Part One we discuss the learner himself and the important factors of
motivation which bear upon his ultimate success, such as aptitude, age and op-
portunity. We seek to establish the point that his primary problem in living
abroad is cultural alienation, and that learning the local language is a major fac-
tor in adjustment to the new surroundings. Language learning is part of what
membership in a new community entails, and entering into the life of a new com-
munity begins with the development of a surrogate family (not necessarily a kin
group, although this is sometimes the case), Without membership in groups,
the alien rarely learns to react in normal ways in the new community.

Part Two deals with language, language learning, programs and opportuni-
ties. The nature of language learning, differences in approach, some essential
theoretical concepts underlying our approach, kinds of existing opportunities for
language learning are among the topics that are discussed.

Part Three introduces a wide range of techniques for learning a language.
It is the ""what to do and how to do it" part of the book. It hugs the ground of the
learner's need when he is without a trained teacher and/or linguistic training.
It seeks to answer one major question: how can I organize language data for ef-
ficient learning?

"Widening the range of communication" is the theme of Part Four. Its
concern is mainly with the plateaus which often trouble language students. Once
he can use the language to get around and take care of simple, everyday business,
a learner may stop progressing. In this section are many suggestions for look-
ing into a wide range of cultural activities and aspects of life in the new commu-
nity and deepening cultural understanding while becoming bilingual. It discusses
the problems of learning more than one dialect or language, more than one style
(including the styles of written language), and the advanced skill of translating.

A number of books touch upon various facets of this overall coverage.
These include Sweet's The Practical Study of I_.anguages,4 Palmer's The Prin-
ciples of Language Study® and Bloomfield's Outline Guide for the Practical Study
of Foreign Langgaggs.f’ These and many others are still of value,

Nida's Learning a Foreign Language: A Handbook Prepared for Mission-
aries,7 with a similar audience in mind, has been widely used as an introduction
to linguistics for non-professionals with an interweaving of practical sugges-
tions for language learning in the field. It does not really help the learner,
however, to proceed with his study, nor does it put language learning into the
context of joining a new community as thoroughly as we have done.

Gudschinsky's How to Learn an Unwritten Language8 tends to concentrate
on preliminary linguistic analysis in preparation for learning, rather than on

4Sweet 1900

5P‘almer 1917

6Bloomfield 1942. See also Bloomfield 1926.
7Nida 1957a

8Gudschinsky 1967

viii



learning itself.? A similar comment applies to other recent books, which al-
though not as analytically oriented as Gudschinsky, are more about language
than about becoming bilingual and treat a much narrower field than the present
work. They include Moulton's A Linguistic Guide to Language LearninglO and
Politzer's Foreign Language Learning.11

Many books deal with the teaching of language from the point of view of
view of classroom instruction in Western schools. Relatively few, however, re-
flect linguistic or anthropological sophistication, 12 While there is an interde-
pendence between learning and teaching, those with "learning" in the title often
do not distinguish between the two processes. It is important to see their differ-
ences in the context of language acquisition, *° °

As the bibliographies of Weinreichl4 and Haugen15 testify, the literature
on bilingualism is enormous, but helpful as it may be in the development of a
theory of bilingualism, it usually has little to do with the learning process or with
practical help for the individual who wants to become bilingual.

Psychological investigations of language learning processes have tended to
be only weakly related to convincing theories of the nature of language. Recent
psycholinguistic studies, however, suggest a trend toward language-centered in-
vestigation of linguistic behavior, and of language acquisition of children, but they
remain highly tentative and often speculative, though sometimes convincingly
50.16 They offer very little of a serious nature to the adult who would learn a
second language, however. Ervin-Trippl7 and a few other studies indicate that
some of these same psycholinguists are beginning to turn more attention to the
processes by which adults become bilingual.

0.1 Genesis

Becoming Bilingual had its beginning about 1957 as a set of notes for stu-
dents at the Toronto Institute of Linguistics and in a companion program at Mead-
ville, Pennsylvania. These programs were designed to orient prospective mis-
sionaries to ways and means of learning a language under diverse field conditions.
The book was re-written in its present form largely in 1968-69., Linguistic in-
sights (or should we say fashions?) were changed markedly during the nearly fif-
teen years since 1957. The rise of generative-transformational theory has pro-
foundly influenced our understanding of language and our view of the processes of

?Smalley 1969
10Moulton 1966
Hpgtitzer 1965,

2por representative bibliographies see Centre for Information...1968, and
Nostrand, Foster and Christenson 1965. See additional note on p. Xiv.

13Mackey 1965:x-xi; Quirk and Smith (eds.) 1959; Rivers 1964
14Weinreich 1953
15Haugen 1956

1“"See. for example, Smith and Miller (eds.) 1966; Saporta and Bastian (eds.)
1961.

17Ervin- Tripp 1967, 1968
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second language learning, Stratificational grammar, the work of Halliday, and
especially Nida's work on semantics 18 have also all had major effects on our
work.

Colleagues who have taught with us in the orientation programs have
taught us a great deal in the process. Most notable among these are Eugene
Nida, Robert Maston, Earl W. Stevick and G. Linwood Barney. Among several
other colleagues whose influence has been strong we could name William D.
Reyburn and Jacob A. Loewen. Our bibliography by no means covers our debt
in the literature.

We have learned much from our students as well, both during their student
days and later when we met them in different parts of the world and reviewed
language learning problems with them,

Both authors came to the initial stages of writing this book with the earlier
experience of writing a language text. In the one case it was modified from the
wartime army language programsl9 and in the other case it was modeled on the
""pattern practice” approach of the structuralists in the 1950's.20 Then, after
working on the present book for several years, each author also had an opportu-
nity to test his developing theories and techniques. Larson became the founder
and organizer of an intensive language program teaching three languages in
Manila, 21 and Smalley studied Thai in a language school in Bangkok and Chiang
Mai, Thailand. The experience gained in these ways contributed considerably
to the present form of our work.

0.2 Becoming Bilingual

The term bilingualism, in this book, is not used in the sense of an equal
command of two languages, something which is extremely rare (if not impossi-
ble) to acquire as an adult. Rather it refers to a useful, functional command of
the second lamguage.z2

Except for brief references to the léarning of language during childhood (as
in Chapter 2), becoming bilingual is meant here to refer to the process by
which an adult acquires an additional language in the environment in which it is
spoken, surrounded by the culture in which it is used.

Becoming bilingual is seen essentially as part of a process of a "redomesti-
cation” or "dealienation"--becoming less foreign in a culture in which one is an
alien. It is not purely a linguistic matter, of course, nor simply a psychological
one alone. Rather it is a complex configuration of many concurrent processes by
which the human being incorporates an additional set of linguistic and cultural
behaviors in addition to and integrated with his original, native set. Each modi-
fies the other, as we shall see, but still the two remain remarkably distinct,

18Nida 1966, and subsequent unpublished work
lg’Smalley and Nguygn-van-vin

20]..arsor| 1958. See also Sweet 1956.

21Larson 1963

22Catford 1959:164; Fishman 1966:122-123; Brooks 1960
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The learner develops a new set of habits and then uses the new or old set as
conditions demand.

We have chosen the word "habit" carefully and deliberately in the previous
sentence and use it in this way throughout the book, for we want to reflect our
own concern with the objections to the word which have been raised by Chomsky23
and others.24

Much as we agree with Chomsky's contention that creativity in language is
of enormous importance (Chapter 7 below), his outright rejection of a place for
'habit’ is to us patent nonsense. When one speaker of English makes an [r] by
cupping the tongue and raising the tip, while another makes it by cupping the
tongue and raising it back, we say each does so by habit. As trained phoneti-
cians we can make an [r] either way when we are thinking about it. When we are
using our native English we do it in the way that is habitual for us. One of the
difficulties in reducing "foreign accent"” in the process of becoming bilingual is
the development of a new habit for pronouncing [r], for example, instead of
whatever kind of [r] we normally produce in English.

When we say /boyz rowziz Sips siyp men okstn/ and other forms of English
plural we do so by habit, Without thinking about the form of the plural we supply
the one which is habitual with us. We can use other forms for special effects,
and sometimes use them by mistake, but to do so regularly in normal use of
English would require great concentration until a new habit formed through prac-
tice.

It takes consciqus effort for one to say "he don't" if he habitually says "he
doesn't. "

Neither of us may have ever heard or said the sentence "Big blocks of pave-
ment danced down the street,”” but when we write it here we do so by virtue of
innumerable habits working together. We called into use the habits by which we
construct sentences to describe what happened immediately after an explosion.

For an adult "homework" may refer to any school assignment, whether or
not it requires paper and pencil. For the child, however, a reading assignment
may not be "homework," but "studying." These are differences in the habitual
use of words.

Examples can be multiplied. We are not using "habit" in any special sense,
whether "known to psychology" or not. We simply use it in its most familiar
sense--learned behavior which has been internalized to the point where no con-
scious thought is required to execute it.

If we remove the red herring "habit" from the discussion and look more
deeply into Chomsky's own writings and those of other generative-
transformationalists, it becomes apparent that they are reacting to overly

23 Chomsky 1965:47°59; 1966b:4
24 Carroll 1965; Jacobovits 1968b:90
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simplistic and distorted views of language acquisition current in behavioristic
psychology.25

Chomsky, furthermore, is making an important point in his discussion of
the child's innate capacity for language learning. Too often forgotten, Chomsky
has given new emphasis to this capacity in the development of linguistic theory,
He correctly emphasizes that the learning which takes place between the ages of
one and five cannot be adequately accounted for only on the basis of normal con-
ditioning, habit formation or practice.

In their desire to make their important point, Chomsky and the psycho-
linguists of the generative-transformational school do not always give a balanced
picture.27 Granted that the individual's innate capacity results in the internaliza-
tion of grammar during childhood, this capacity does not help an adult in the
same way (Chapter 2). 8 Language patterns become fixed. How then are the
patterns of a new language learned?

We are not here concerned with the acquisition of a native language, nor
with the learning of children. Nor do we offer any new theory of learning. We
simply know that when we learned a second, third or fourth language as adults,
we had to practice. We had to practice especially carefully at those points where
our former language or languages involved habits which interfered with the new
ones which were needed. We are not psychologists, but to us it seems that there
is a fundamental similarity between Smalley's substitution of Vietnamese tone
levels (which he learned first) for Thai tones (when he learned Thai later) and the
problems which he encountered when starting to drive on the left side of the
street in Bangkok, having come from a country where people drive on the right.
We call the tendency to use the familiar without thinking habit, as the average
reader would. To the degree that languages are alike because of some inborn
human predisposition there is no problem, from the standpoint of this book. We
are concerned with learning the differences.

In this book we advocate practice. Knowing very well that practice is only
part of the whole matter of becoming bilingual, we also know by experience how
important it is. Such practice includes listening, exposure to language use, in-
ner speech, talking, whether in highly organized learning materials or at random.
We do not believe that a language can be learned without practice, not even the
first one. Neither do we believe that practice is the whole story.

25Chomsky 1959; Skinner 1957

26Chomsky 1966c:112. Amplification of these ideas may be found in many
sources such as Chomsky 1966a:59-71; Lenneberg 1964, 1967; Lenneberg (ed.)
1964; Smith and Miller 1966; Jakobovits 1967b:105; Ritchie 1967:113; Saporta 1965:
551; Lenneberg 1964:592; Carroll 1966:111, 118; Jakobovitz 1968b,

27peizer and Olmstead 1969; Putnam 1966

28Ritchie, in an otherwise rather sensible article (1967:130-131) becomes so
entangled in his own theorizing that he decides to hypothesize that adults do "retain
all of the language-acquisition abilities of pre-language children," which flies in
the face of all evidence unless "ability" is defined in some highly unusual way.
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Practice aids in building habits. We recognize, however, that habits are
also produced apart from what we commonly consider practice, although it is ex-
tremely difficult to pinpoint these causes. We believe that it is possible to teach
people how to practice more efficiently and we try to do so. At some points our
theory or our experience may be misleading or inefficient in certain ways. The
experience of others may point to a better way. In fact, we have changed our
minds on hundreds of details in the process of preparing this book over the past
decade. But language learning without practice of any kind, or without habit
formation, would certainly require drastic new theory and learning techniques
far beyond what we can imagine today.

With the wide-ranging differences of opinion these days on theories of lan-
guage structure and criteria for evaluating them, and with the chaos and faddism
in language teaching, we would be foolish to expect general approval for our book.
If it helps some people on the way to dealienation in a fragmented world, and if
it helps some people to communicate with their neighbors--to be neighbors--we
will be more than satisfied,
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PART ONE
THE LANGUAGE LEARNER



Chapter One
When One Language Is Not Enough

i An elderly, dignified Mien (Yao) tribesman of Thailand, a leader in
his mountain community, speaks several languages in addition to Mien, his
mother tongue. Like most of the intelligent and ambitious men in his tribe, he
knows some Mandarin Chinese because of his contact with traders and because
his ancestors had centuries-long contact with Chinese civilization, borrowing
from it into their own Mien religion and other aspects of life. He also speaks
Cantonese and Hakka, two other Chinese languages not mutually intelligible with
Mandarin., He can read Chinese characters aloud in Mandarin, Cantonese, or
Mien,

This mountain-dwelling Mien tribesman also knows some Lahu, a widely
used trade language among tribal people in his area. He speaks Myang (North-
ern Thai), the predominant regional language of the populous valleys below his
village--the language of the cities and towns where he goes to trade. He knows
a little Thai, the standard language of the country in which he lives, and the lan-
guage taught in the village school.

But this Mien tribesman, as a member of a minority group, is considered
""primitive” by more "developed" people. A Thai government official seeing him
walking into town dressed in his strange costume and speaking accented Thai
considers him an ignorant and inferior being. The official himself speaks no
language but Thai, although he studied a little English in school.

The Thai government official is like many educated Americans who typi-
cally groan about how they are no good at languages. An educated Swiss or
Swede typically speaks English, French and German, and thinks nothing of it., If
he moves to the United States his children go to American schools and in a gen-
eration his grandchildren groan about how they are no good at languages.

An Indonesian known to us speaks Javanese, Indonesian, Dutch, German,
French and English in addition to his Batak mother tongue. He also reads Greek,
Latin and Hebrew. Yet in the 1960's, at the worst period of Indonesia's economic
inflation, he was earning only enough to buy the rice for his family plus the
equivalent of US $5.00 per month,

In many parts of the world it is impossible to function fully as a member of
a community without speaking two, three, or even four languages every day.
These generally include the mother tongue, which may have only local use, one
or more trade or national languages as well as an international language like
English or French. Thus, many an educated East African cannot get along with-
out three languages: the language of his village, a regional language like Swa-
hili, and English,

Why is it that in some parts of the world everybody learns a second lan-
guage, and in other areas nobody does? And why does the thought of learning

lFor explanation of section numbers, see footnote 1, p. vii.



2 Chapter 1

another language generate such fear for many Americans when millions of Euro-
peans, Africans and Asians take it for granted?

There are many reasons, of course. Opportunities for language study and
use vary widely throughout the world, and this has much to do with one's skill.
Undeniably, some people have natural aptitude for language, and although the ef-
fect of aptitude is often overrated, it does count as a factor in success and failure.

Primarily, Americans do not learn more languages because they do not feel
the need for them., Two popular reasons are often cited for offering language
study in high schools and colleges in the United States. One often hears, "It is
good discipline for the mind, " or "I need the credit to graduate." Thus, when
the student finds that his mind is properly disciplined, he can safely abandon the
routine of language study, or when he earns the necessary credits, he can forget
the whole matter.

A high school student with an eye on a career in medicine may study Latin
because he thinks it will be easier to learn to write prescriptions.

In some circles language study has a good bit of snob value. Sometimes
better jobs are offered to those who can claim some proficiency in a second lan-
guage.

But such reasons as these are only peripheral to truly functional bilingual-
ism. Millions of people in the world do learn more than one language, and do so
in order to communicate and interact with other people! Through no fault of his
own, the typical student who tries to learn French without any real need to inter-
act with Frenchmen is not likely to develop much proficiency. Language study,
apart from those situations in which one actually can and must communicate in a
new language, is likely to be spotty and unrewarding.

1.1 Domestication and Alienation

Language is but one aspect of human behavior, yet its central importance
is seen in the fact that no normal human community can exist without it. From
the days of infancy the normal person undergoes a process of "domestication",
of being trained--molded into a productive member of society. Some ten to twenty
years are devoted to the development of patterns which guide the thinking, activity
and speech of a mature adult. Little wonder, then, that a person born and raised
in middle class United States views the whole world with an Americanized pair of
eyes; he has learned American premises which put an American interpretation on
everything that happens. Although he does so unconsciously, the domesticated
member of any culture tends to accept his own ways as normal, good and right,
except as he may self-consciously revolt against certain aspects of those ways,
in the manner of the subculture of his peers.

In today's world, however, the well-adjusted middle class American can be-
come a member of a minority group for the first time in his life after just a few
hours of air travel. He is ill-prepared by his home community for the experiences
encountered in a strange airport half a world away, not to mention what he will
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meet in a market place, or in a strange home. Physically present in a new city,
he begins to realize what it means to be an alien, aforeigner.

Success in becoming bilingual may often be explained in terms of the learn-
er's alienation. So long as he is able to interact with people whose relationships
and friendships he values, there is little incentive for learning the language of
his new community. On the other hand, caught in a situation where he cannot
communicate--where he is alienated from a group with another language, with the
desire to interact with them--the average person can develop motivation to learn,
and find opportunity to use what he learns to meet his needs. Without such a re-
lationship to a new community effective bilingualism is rare.

1.2 Dealienation

The alien is surrounded by forces which can help him to find a place in his
new community, Before these forces begin to operate, however, the alien makes
an important decision, often unconsciously: will he coexist indefinitely without
ever becoming a member of this new community, or will he submit and seek to
acquire the perspective of its members? Will he retire into an alien ghetto pro-
tected by imported surroundings, and choose his friends only from those who will
move into his world, or will he learn to understand and participate in a new way
of life?

Many aliens live at the periphery of community life, going about their work
much as they did in their native land. They may learn a few perfunctory phrases:
greetings, commands and the like, They may be motivated by the desire to learn
what people are saying about them and become just this proficient and no more.
Some may have to learn enough of the language to pass an examination in order to
get a promotion. Some may feel that it is good "public relations" to learn a bit
more--perhaps to be able to display their ability to read and talk about literature.

But given normal aptitude and sufficient opportunity, the alien who decides
to let those around him 're-domesticate' him, and who is determined to make
them want to do so even if they are reluctant at first, is virtually assured of
functional bilingualism. His willingness to submit to change, and his ability to be
sensitive to the way in which domestics behave provide the necessary conditions
for becoming bilingual.

Because of their particular "melting pot" history, some Americans reading
this book may be troubled by this relationship between language learning and de-
alienation. The ancestors of most Americans who were not already speakers of
English had no choice but to learn it in order to cope with their alien status in the
new world. Psychological pressures on the second generation to be fully "Ameri-
canized" were intense, and the use of English became one of the major indicators
that Americanization had been achieved.

Thus, for many Americans, a language other than English is a symbol of
alienation from their home' community. Fishman, who has marie extensive study
of bilinguals in the United States, points out:
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"

Many Americans have long been of the opinion that bilingualism is “a
good thing" if it was acquired via travel (preferably to Paris) or via
formal education (preferably at Harvard) but that it is "a bad thing"

if it was acquired from one's iminigrant parents or grandparents. 2

It seems evident in our experience that these same values often go with the
American as he travels abroad. Learning a language in Paris is fine so long as
there is no danger of one's being identified as a Parisian, a good strong American
accent serving as insurance that nobody will mistake one for being anything else
than an American.

Significant participation in the new community demands of every member
that he know how to use its communication systems. Without such capacity the
individual cannot derive from the community those things which are necessary
for his survival and maintenance, nor can he give the interaction demanded of
every legitimate member of every human community.

1.3 Motivation

It is motivation that determines ultimate proficiency in a second language,
motivation usually fired by the recognition that one language is not enough, mo-
tivation for at least a token degree of dealienation, or if not dealienation, some
more utilitarian purpose like a better job, scholarly interest, or even the power
to exploit,

But becoming bilingual is not easy. Even the best motivation, supported by
the strongest reasons for wanting to learn a new language, may begin to falter
under the pressures of the long and complicated process of language learning.
Starting with a great will to study in the face of constant frustration the learner
may find himself giving up more easily, unable to muster up the energy required
for coping with interruptions of all kinds.

Or the learner, in spite of his hard work, may find that he is running out
of ideas for practice long before he can use the new language. He does not know
what to study next or how to proceed.

Nothing can deflate motivation quicker than failure, and sometimes failure
itself is caused by an unrealistic formulation of one's goals. It is not unrealistic
to expect progress, day by day, week by week, but progress will be gradual. It
will be felt in one area for a while, and then in another. There are not likely to
be dramatic changes overnight. The learner should not think in terms of "accom-
plishment” except in respect to limited and specific objectives such as mastering
certain drills, or learning how to tell certain stories, or correcting certain mis-
takes in pronunciation, or polishing up details of style.

2From Trends in Language Teaching, by Albert Valdman (ed.). Copyright
1966. Used with permission of McGraw-Hill Book Company. (Fishman 1966:122-
123). See also Fishman et al. 1966; Fishman and Nahirny 1964.
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For example, the learner might set himself to the task of learning to tell a
story. Working on such a story until he can tell it with ease and pleasure, the
learner is certain to derive satisfaction and a sense of accomplishment from his
study. Learning it so well that he can concentrate on his audience while he tells
it (not just trying to remember what the next word should sound like), his motiva-
tion is certain to receive a big boost when he watches people's eyes light up when
he reaches the major point of his story.

Sustaining motivation is important, of course, and one way to insure it is
through the development of a variety of study activities, When one approach be-
comes stale, the learner might reread the appropriate parts of this book for new
ideas, or seek them elsewhere. 3

Basically, however, sustaining motivation requires reconsideration of the
need for bilingualism, the importance of dealienation, the potential involved in
being able to communicate effectively. Becoming bilingual only makes sense when
the learner is sure that one language is not enough.

1.4 Language in Communication

Perhaps we should make it clear from the start, however, that language is
only one means among many by which people communicate. Furthermore, im-
parting new information is only a part of what we do when we communicate,

For example, imagine a mother telling her daughter the story of Little Red
Riding Hood. Both of them know it by heart, and the daughter may react to the
slightest omission or addition. The mother pauses, "And what do you suppose
happened?” No new information is being imparted linguistically, but both mother
and child are communicating their attitudes toward each other, their emotional
condition, reassurance, warmth, love. Each reads the other very well.

A boy and girl meet and strike up a typical teenage conversation. Although
each conversation is unique, it will be made up of highly predictable elements.
Parts of the conversation come ready-made. "Do you come here often?" "Where
do you live?" "Do you have ... for a teacher?" Although small amounts of new
information are imparted, this is not where the significant communication is go-
ing on. Each is sizing up the other through observing face and form, gesture,
intonation, characteristic mannerisms. Each is communicating an impression
of himself. Each is reading the other's impression and responding to it.

But although communication can take place without language at all, language
is crucial in most human communication. In less ritualized interpersonal en-
counters language may play a major role in imparting new information. In writ-
ten communication as well, language plays the chief role in imparting mood or
new information, and relatively little is carried by nonlinguistic vehicles.

3'Mohrlang 1968
4Bernstein 1964:60-61
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In many cities of the world it is certainly true that one can communicate
in English to an important degree, although the range of people with whom one
may talk may be severely restricted. It is also true that some unusual people
manage to throw aside much of their alien-ness without learning a new language.
Quite obviously, many aliens living abroad with wealth and prestige are able to
make others conform to their own ways.

For those who intend to remain as aliens, or who have no true al-
ternative, proficiency in a second language would seem to be optional. But for
those who plan to acquire the domestic point of view as preparation for some
relevant contribution to life in a new community one language is usually not
enough. Valid participation and significant influence are never so deep without
the language of the new community.



Chapter Two
Learning the Next One

Every normal infant cries soon after birth, and so far as is known today
this first vocalization is organically determined. In certain ways it is similar to
some kinds of animal cries--sounds associated with emotional states. It is nei-
ther language nor even a preliminary form of language, yet it is the primary
means by which the infant is able to influence his immediate environment. After
just a short outburst, for example, something warm and moving may appear
bringing food and a dry diaper.

Every normal adult has his own complicated set of linguistic habits, dif-
ferent in certain details from those of every other person in the world. With that
set of habits he can talk about a fantastically wide range of subjects: about stroll-
ing along a path in the light of the moon, or about man's first steps on the moon
itself. While we do not yet know the extent to which the cry of the infant or the
lecture of a scientist may be genetically determined, we do know that every nor-
mal person acquires the language of those around him, yet uses it in his own
unique way.

Baby's cooing and babbling are early signs of experimentation with his
speech and hearing mechanisms, although they are not yet speech. As Baby makes
his noises he is apparently learning to monitor--to listen to and interpret--his own
vocal production. At first he may be oblivious to the ways in which others are af-
fected by his verbal behavior. Bit by bit, however, he becomes aware that re-
sponses of others are linked to his own noises. Babbling undoubtedly contributes
to the development of speech sound, but it is evident also that people who are con-
genitally unable to babble or speak may nevertheless develop a use of language
through writing or some other form just the same. 1

Baby also begins to respond to the vocal behavior of those around him. A
loud voice frightens him much as does a slammed door. A pleasant voice is as-
sociated with feeding, fondling and a change of diapers. Later on a pleasant
voice, together with playful movements, brings a smile, and then a new vocal
response--laughter. Although much of the vocal behavior to which he responds
is couched in language, Baby does not yet understand it as such.

2.1 The Beginning of Language

We do not yet know precisely how Baby starts to learn his language, or how
the process develops. We can only observe the stimuli to which he is subjected,
and the responses which he makes, and watch their development of the process,
month by month. Physiological and psychological processes can only be inferred,
and these processes constitute the focus of much important psycholinguistic study
today.

1I.,enneberg 1964:589

2Smith and Miller (eds. ) 1966; Lenneberg 1964, 1967; Lenneberg (ed.) 1964;
Lyons and Wade (eds. ) 1967; Ervin-Tripp 1968; Weir 1962; Osgood and Sebeok
(eds.) 1954
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Quite obviously if Baby is to learn a language there must be a language in
his environment. In fact, if more than one language is sufficiently present in his
environment during his earliest years he will learn them all although we still do
not know how much language exposure constitutes "sufficiently present”.

Language, of course, comes along with other experiences in Baby's life.

He babbles something remotely resembling "mama" and Mama goes into ecsta-
sies. In many societies Mama "reads" to him, pointing to pictures, and saying,
"kitty," "doggy," "horsie,” etc. with the characteristic intonation of baby-talk,
and Baby learns to point to the same pictures and say things which Mama inter-
prets as being "kitty," "doggie,” and "horsie.” One mother even controlled her
intonations (speech melodies) in such situations with one of her children, so that
Baby began to use precisely those intonations on those same words with which the
mother had associated them when she began to talk.

Actually Baby 's utterances are acoustically very different from Mama's:
they employ a different range of pitches and from the point of view of Mama's
language, sounds are distorted in various ways. Nevertheless, we have no rea-
son to doubt that Mama is right and that Baby is imitating Mama's behavior.

But just how much of this interplay is essential for Baby's learning? We
don't know. If Baby were to be brought up in a room completely isolated from
everyone else, exposed to language only via the sound of human speech coming
through a loudspeaker, would he learn any language? The experiment is, of
course, impossible, but our best guess is that he would not. If his access to lan-
guage were through a television set, however, perhaps he might, for there it
would be possible for him to establish links between sounds and something else.
That is, to establish meaning.

Baby is different from a chimpanzee, of course, for exposure to spoken lan-
guage does not result in a chimp's learning to use it. Chimps brought up in
English-speaking homes, intelligent as they are, and learning as much as they
do, never learn English as the normal child does. in spite of the fact their
musculature, the shape of their mouth, nose and throat, is much the same.4

The only possible inference now is that a part of "humanness" is the in-
herent capacity to learn a language as a child.” Baby seems extraordinarily
perceptive to language stimuli in his environment. Chimp does not have this per-
ceptiveness. We do not yet know exactly what it is that makes a human mature in
this particular way, 6 although it may be helpful to note one theory of what may
take place:

3E. Pike 1949

4
Lenneberg 1964:602. However, in recent experiments, chimps are being
taught non-verbal language such as deaf-and-dumb sign language, and other non-
vocal but linguistically based codes. Gardner & Gardner 1969; Bryan 1970.

5Chomsky 1965:59
6Lenneberg 1964:602



Learning the Next One 9

Maturation brings cognitive processes to a state that we may call
language-readiness. The organism now requires certain raw mate-
rials from which it can shape building blocks for its own language
development, The situation is somewhat analogous to the relationship
between nourishment and growth. The food that the growing individual
takes in as architectural raw material must be chemically broken down
and reconstituted before it may enter the synthesis that produces tis-
sues and organs. The information on how the organs are to be struc-
tured does not come from the food, but is latent in the individual's
own cellular components. The raw material for the individual's lan-
guage synthesis is the language spoken by the adults surrounding the
child. The presence of the raw material seems to function like a re-
leaser for the developmental language synthesizing process. The
course of language-unfolding is quite strictly prescribed through the
unique maturational path traversed by cognition, and thus we may say
that language-readiness is a state of latent language structure. The
unfolding of language is a process of actualization in which latent
structure is transformed into realized structure. The actualization
of latent structure to realized structure is to give the underlying cog-
nitively determined type a concrete form. 7

From this view, the latent structure is a universal grammar shared by all
users of language everywhere. The realized structure is the particular grammar
and speech patterns of a language which differentiates it from every other lan-

guage.

2.2 Learning a Language as a Child

However Baby starts to learn, before long his rudimentary skill is instru-
mental, for it becomes the principal means by which he learns to get attention.
As Baby continues to explore his limited environment, he moves to the stage
where he associates names with important people, and with objects and with the
observable physical activity which characterizes them.

Baby approaches the borders of language when he begins to develop the
skill of naming things. A child of one of the authors, for example, learned
"milk" as one of its first words. It was "milk" because it sounded (to fond and
not overly-critical parents) like "milk" although the only sound which was any-
where nearly the "same'" as our pronunciation of "milk" was the [m]. The [k]
of her pronunciation was inaudible, and the rest of the word was a vowel not
really identifiable with any vowel of our dialect of English, However, we knew
it meant "milk" because of the way Baby associated it with milk by pointing, by
the way she was satisfied when milk was produced after she had repeated the
word demandingly, etc.

But Baby's word did not mean what we mean by milk, for she would also
point to water and to orange juice and say "milk."” Her behavior was very much

7 Lenneberg 1967:375-376
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like all babies at this stage. Their labels often cover wide areas of meaning
which adults discriminate more finely. Later on Baby learned to distinguish
"milk" from "water" from "orange juice,” etc.

Babies differ in the number of expressions they collect at this stage. Some
of these expressions may seem to Mama like they are whole sentences, yet for
Baby they may only be labels or signals. They are sound "gestalts" or total con-
figurations which Baby associates with objects or experiences in the real world
around him. As such they are not yet really language; they are not yet structured

as language is.

But then rather suddenly a new kind of structure may begin to replace these
signals: sentences of a primitive kind begin, and this marks the beginning of
Baby's grammatical competence- -or should we now say Junior's? Language has
started, even though it is a crude beginning. Words become differentiated into
groups which are analogous to what the adult calls "parts of speech,” One kind
of contrast in grouping seems to show a developing distinction between labels--
names of things, and a smaller group of words which go with the labels.

Table 1 is one researcher's partial list of the two classes:

A B
allgone boy
byebye sock
big boat
more fan
pretty milk
my plane
see shoe
night-night vitamins
hi hot

Mommy
Daddy
etc.

Table 1. One Baby's beginning grammar, consisting
of two classes of words. Class B consists of the
labels, and class A the words which go with the labels.
Any word in class A may go with any word in class B. 9

Whether or not Junior--all Juniors everywhere, in all languages--starts by
distinguishing two classes as some researchers imply is unimportant for our

8From another point of view, Baby's behavior was not all that different from
that of adults. Languages do classify things differently, and in Thai 'milk,' 'wa-
ter,' and 'orange juice' would all be grouped together as naam, and distinguished
by telling the source: 'water,' 'orange water,' and 'breast water.'

9After McNeill 1966:22, interpreting Braine 1963,
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purposes. The significant fact is that at some point Junior begins to develop a
grammatical system.

At this point words are grammatically differentiated, and word order
ceases to be random, At the early stages, however, Junior's grammar is still
unlike the grammar of adults who speak the language which he is learning, In
fact, an adult can tell the approximate age of the child by the way in which he
uses the language. Extremely interesting, for example, is the fact that some of
the words heard most frequentlfr by Junior show up in his speech rather late in its
development: the, a, is, will. 0

-From this point on, in an incredibly short period of time, Junior's crude
initial pronunciation, grammar and vocabulary are transformed into full-fledged
language. The many assorted linguistic stimuli to which Baby and Junior have
been subjected are now sorted out, ordered into a grammatical system which is
so involved that research linguists working on it for generations have only
scratched the surface of its complexity. Furthermore, Junior is actually putting
the language to use—he has learned it so thoroughly that he uses it with great fa-
cility. In fact, it begins to grip him so deeply as to influence his perception, his
logic, his relationships with people, all his life. Before he is six years old Junior
has somehow "reconstructed for himself the theory of his language," internalized
a grammatical system on the order of a predictive scientific theory, and of a com-
plexity far Freater than that of any typical scientific theory constructed by adult
geniuses. 1

During his first years Junior spends a fantastic amount of time and energy
in language "study," and by his fifth year has acquired a powerful tool by which
he makes his needs known, expresses his feelings, threatens his parents, and
tells family secrets to the neighbors. During the early period, he must learn to
make many fine distinctions. He must differentiate between cat and cats, house
and houses, table and tables, etc. If English is his language he may even apply
this principle in saying things like sheeps, mans, mouses, but such mistakes are
ultimately corrected as learning proceeds, and as Junior senses that other people
do not normally use these forms.

Furthermore, at this stage he observes differences and even conflicts in
those he imitates. The kids say, "He done it," so that is what Junior says, at
least until his parents and teachers assume the responsibility for coaching him in
the standards of their community. Yet even then Junior continues to hear "He
done it, " so it is difficult for him to change his habits. On the other hand, to re-
member that mice is preferable to mouses comes rather easily for him, for
mouses does not get much reinforcement from the behavior of people around him,
We find Junior, then, acquiring and changing the overt manifestations of his own
linguistic system on the basis of the speech traits of others around him.

10Lenneberg 1964:598

11} ces 1957:408
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During his early years, Junior spends a good bit of time talking to himself.,
Although an adult may not attach any particular significance to this, such behav-
ior apparently provides the manipulation and repetition necessary to deepen the
""grooves" of habit in his maturing linguistic system.

Normal children develop near-perfect control of all sound distinctions im-
portant in their mother tongue by their fifth year, and those who may retain cer-
tain imperfections usually correct them before they are seven. Furthermore, by
the time Junior is five he has learned the vast majority of grammatical patterns,
although he will continue to refine them so as to string phrases and clauses to-
gether in many more subtle distinctions. 12 Finally, by the end of his fifth year
he has learned several thousand words of very high frequency in everyday speech.

Thus far in our discussion, "Junior" could be virtually any child in the
world with normal intelligence, with or without formal education, whether or not
his community has a school. By processes which are doubtless identical the young
Nuer of Sudan learns Nuer and the young American learns English. It is as nat-
ural for "Junior in Sudan" to tell his friends that there is a crocodile in the river
as it is for "Junior in America" to tell his friends that there is a dead mouse in
their garage.

What then does formal education have to do with the learning of one's moth-
er tongue? During his first five or so years Junior confronts his experiences in
a rather fragmented and haphazard way, but in school the handling of some in-
formation is carried out in a somewhat more orderly fashion. School days bring
up for discussion a new range of topics along with thousands of new words. Even
here only in rare instances does Junior take conscious and deliberate steps to
study the formal definition of a new word. Rather, he simply learns it by hear-
ing it in repeated contexts in regular association with objects and ideas that are
already familiar to him.

Undoubtedly school has an enormous number of effects on Junior's language
acquisition which we do not as yet even suspect. Doubtless it contributes to the
shift from childhood learning of vocabulary in the context of visual-motor activity
to adult learning, much of which is in a verbal context. 13 Junior's school day,
then, is important in language learning because it provides him with many new ex-
periences; the emphasis is on learning content, more than on structural features
--the grammar--of his mother tongue. Under the influence of effective teachers,
however, he also concentrates on improving his style, on the use of more vivid
imagery and on a sharper sense of appropriateness.

12E rvin-Tripp 1968:2

13]3rvin-Tri1::]:> 1968:2
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In some societies some people would say that language learning begins
when one learns to read, write and spell., But, from another point of view, in
such secondary activities he is learning to freeze speech with visual symbols. 1
Furthermore, such people might also say that language learning is mainly a mat-
ter of correcting mistakes, but when Junior finally learns to say "He doesn't,"
instead of "He don't" he is learning another (less common) variant detail of Eng-
lish, not English as opposed to some other language.

When Junior learns to talk about "intestines" instead of "guts" he is learn-
ing a variation of still another kind, that some words are appropriate to certain
social situations and for certain emotional effects but others are not. Finally,
when he learns to call some words "nouns" and others "verbs," some construc-
tions '"subjects" and others "predicates," he is learning to analyze his language
in the culturally approved way. Learning about one's mother tongue may be a
useful exercise, but it should not be confused with learning that tongue as a lan-

guage.

There is a real sense in which one's acquisition of his mother tongue never
ceases, for even in old age we find innovations cropping up in nearly everyone's
speech. Furthermore, even those who move to new communities later in life may
take on aspects of the local dialect with its special features of pronuncation or
grammar.

2.3 Bilingual Children

Millions of children in their pre-teen years learn more than one language,
and they do so whenever interaction in their community requires it. Some chil-
dren speak only language A to their father and only language B to their mother.
Some children of white Americans in Asia speak only English to every Caucasian
they meet, and only an Asian language to every brown-skinned person they meet.
They may refuse to speak the Asian language to parents or English to the Asian,
Some children talk about fishing in one language and arithmetic or history in an-
other, simply because they use one language at school and another in the home.

The way that Baby begins to learn his initial vocabulary, and that Junior
develops his language or languages is a once-in-a-lifetime proposition. If four
languages are sufficiently important in Junior's environment during his 2-5 years,
he will learn all four of them, and apparently the same innate maturational fac-
tors will be at work in all of them.

Once Junior reaches the age of five or six years, when his language compe-
tence (his ability to handle the grammar of his native language) is already highly
developed, any new language he encounters will be learned on a somewhat differ-
ent basis from that of his first language. When Junior starts in on this new lan-
guage there will be signs of interference from his first language. He will briefly

14, _ . . . . es . .
This statement is a considerable oversimplification. Written language

does differ from spoken language in important ways, and both may be looked upon
as manifestations of language in different forms. See Chapters 20 and 22.
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have an "accent"” because he tends to use the sound system of his native tongue.
Some of his mistakes in grammar will be the substitution of the grammar of his
mother tongue for the grammar of the second language.

Yet through the younger years of childhood, Junior's ability to learn a new
language quickly, without belabored effort, remains high. Within a few weeks or
months of moving to and interacting with a new community he is using its language.
Accent and grammatical mistakes quickly disappear. The innate maturational
factor which was at work in making it possible for him to learn his first language
is clearly still at work. In fact, he learns the subsequent languages much faster
than the earlier ones, given the same amount of exposure. How much the in-
creased speed is due to transferring what he learned from one language to an-
other, and how much is due to the fact that much of the time spent on the first
language was spent as an immature baby we do not know.

Bilingualism among children differs somewhat from individual to individual,
however.10 If a child grows up in a situation where he learns two different lan-
guages at the same time in the same environment, with equivalent opportunity for
use, the kind of bilingualism which he develops is different in important psycho-
logical ways from bilingualism in the child who learns his second language in
school, or in some other environment where it is not naturally and habitually
used.

In the former case the two languages show remarkable independence in the
child's use (independent bilingualism). The skill shown by the children in keep-
ing them apart may be unbelievable to anyone who has not had the same experi-
ence. The child thinks in one language when he speaks in it, and thinks in the
other when he speaks in that. 17 Yet, psychologically these are not so much dif-
ferent languages to the individual, but the same general language ability with two
very different ways of being expressed under different circumstances. Just as
the same telegraph key can be hooked up either to a light or a buzzer, so the
same generalized language can be psychologically hooked up with two "outputs, "
producing French under certain circumstances and English under others.

Children who grow up with only partial exposure to either language, but who
learn them under normal circumstances of communication will have partially in-
terdependent bilingualism. Some pronunciation and grammatical habits may show
the characteristics of independent bilingualism, but vocabulary in either language

15Ervin-Tripp 1968:13

16Different kinds of bilingualism and the effects of bilingualism on people
are discussed in a variety of sources. See, for example, Weinreich 1953,
Haugen 1956, Ervin and Osgood 1954, Jakobovits 1968a, Fishman 1966, with their
many bibliographic references.

l7Fishman 1966:128
18Weinreich 1953:8-9; Ervin and Osgood 1954.
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may be undeveloped, for example, because some subjects are communicated only
in one or the other language. This is so when people think about politics in one
language but science in another, for example.

On the other hand, children who learn a second language through only occa-
sional contacts (like children whose parents live in the second language communi-
ty, but who go to boarding school in the first language community), usually de-
velop dependent bilingualism. Their use of the second language may be to a large
degree mediated by the first; they think in their mother tongue, substituting sec-
ond language vocabulary, pronunciation and grammar more or less correctly.

Suppose, for example, that a very young Filipino child should spend the
daytime hours almost exclusively with his Ilocano-speaking paternal grandmother,
while his bilingual father (llocano-Tagalog) and monolingual mother (Tagalog)
were off to work. Mother and Dad normally use Tagalog to speak to Baby and to
one another, and Dad keeps Grandma informed by speaking llocano to her, al-
though Mother can make herself understood in Ilocano if it is necessary to talk
to Grandma. In such a situation, the determining factor in the child's bilingual-
ism might well be his peer group.

Suppose, also, that the family were living in a predominantly Hlocano-
speaking community, so that the child's peers used it more than Tagalog. In
such a situation, if it were to continue for four or five years, chances are good
that the child would become an independent bilingual (equally at home in both lan-
guages which are psychologically fused). If, on the other hand, his peers were
mostly Tagalog-speaking, he might develop interdependent bilingualism in Hocano
and Tagalog, with Tagalog predominating because his peers give him wider ex-
perience than his grandmother. If, on the other hand, a child should encounter
a second language after the basic structure of his first language has matured,
the second will apparently always show some traces of dependence and imperfect
learning.

Furthermore, it is evident that a second language is not acquired just be-
cause it is heard in the individual's environment, but because it is needed for
communication and interaction. If one needs to identify with two linguistic com-
munities, he has the capacity for doing so, but without the need for the second
language, it may not be acquired.

2.4 Learning Another Language as an Adult

2.41 For the adult, becoming bilingual differs in important respects from
the childhood processes we have been describing. Learning a mother tongue Or
even several mother tongues is an irreversible process. After the first few years
the conditions which make it possible for the small child to learn the almost un-
believable complexities of a language in three or four years time are no longer
present.

We do not know precisely how to account for the change that takes place,
As functional localization of skills in the brain develops, earlier plasticity tends
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to disappear. 19 As puberty approaches and the individual is concerned with the
consolidation of his personality, it apparently becomes more difficult for him to
submit to the new norms, which a second language requires. As an individual's
dependence on others gives way to his own independence in satisfying needs, there
seems to be less pull toward the internalization of the new norms required by a
second language. Furthermore, after some years of education, attention is
drawn to the content of language, rather than its formal systems, its sound struc- .
ture, grammar, and semantic (meaning) structure, so that his natural tendency
is to place more attention on the content of a second language than on its form,20
Thus bilingualism which begins during adolescence is always partial and rela-
tively slow.

The adult then faces the problem of learning another language with some
relatively serious handicaps. He does not have time to babble endlessly. Nor
does he have a "clean slate" on which to record his observations and impressions
about verbal behavior.2! Furthermore, no one will surround him with the love
and care of childhood, nor will people patiently repeat simple phrases hundreds
of times.22

More seriously perhaps, the adult may feel self-conscious as he hears him-
self sounding like a "foreigner." He may be reluctant to make even the slightest
mistake lest he mar the finish on his self-image. Yet paradoxically, he may
then become well-satisfied if he can make himself understood even with badly
formed sentences, and if even his fumbling attempts to speak are positively re-
inforced, there may be little incentive to strive for perfection. There is an ex-
traordinary amount of "simplified,” reduced, even babyish character to the sec-
ond language usages of enormous numbers of bilinguals.23

The adult cannot dismiss the whole set of habits which has been developed
in the learning of his first language, nor will they just go away by themselves.

19Note Shankweiller and Studdert-Kennedy 1967 and Kimura 1961 for some

interesting insights into the way in which the brain changes during adolescence
and its possible effect on language acquisition. Special thanks are due Sue Huston,
Northwestern University, for her suggestions on this point in an informal con-

versation at a Peace Corps Consultation, Estes Park, Colorado, May, 1968.

2

OErvin-Tripp 1968:1

21Act'ually, the infant probably does not have a "clean slate" either. So far
as the adoption of characteristic differences between languages is concerned, it
may be clean, but there are important psychological predispositions as to the
very nature of language. The adult probably benefits considerably from some of
these as he learns a second language well.

21"‘01' an interesting discussion of the generation gap in language acquisi-
tion, see Langacker 1967. Also see Lambert 1963, 1967; Lambert et al. 1963.

23Ervin-Tripp 1968:10




















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































